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Abstract 
This paper is based on a preliminary study designed to explore the influence of a Literature Online Support System (LitOSS) 
on motivation to learn English literature. LitOSS was introduced to a group of Form 4 students from a secondary school in 
Malaysia in the hope of enhancing their motivation to learn English literature which many of them perceived as difficult and 
uninteresting. 25 students were selected to undertake a questionnaire (i.e. an adapted version of WebMac Sr. 4.0) designed to 
assess the effectiveness of the motivational design of the system. This was supported by a focus group interview conducted on 
ILYH UDQGRPO\ VHOHFWHG VWXGHQWV WR H[SORUH WKH LQIOXHQFHRI WKLVRQOLQH VXSSRUW V\VWHPRQ VWXGHQWV¶PRWLYDWLRQ7KH6RFLDO
&RJQLWLYH7KHRU\6&7RIODQJXDJHOHDUQLQJDQG.HOOHU¶V$5&60RGHOZHUHXVed to frame the study. In general, this 
study revealed that /LW266KDGHQKDQFHGVWXGHQWV¶PRWLYDWLRQ LQOHDUQLQJ OLWHUDWXUH0RUHLQ-depth findings from the study 
will be shared in this paper to enable a better understanding of the effects of this system on the students.   
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Introduction 
Literature is a component in the English Language syllabus which has not been much emphasized in the 
Malaysian Integrated Curriculum for Secondary Schools compared to the other four basic skills of reading, 
writing, listening and speaking. Though its introduction dated back to 1989 as an obligatory component in the 
English Language paper, literature had not been tested in the public examinations until 1995. This constituent, 
which comprises poems, short stories, dramas and novels, since then had been part of  the English Language 
paper and made compulsory for students from Form one to Form five. This move was in line with the Ministry of 
(GXFDWLRQ¶VDVSLUDWLRQDVUHIOHFWHGLQWKHREMHFWLYHVRXWOLQHGLQWKH.%60V\OODEXVVSHFLILFDWLRQ 
  
³/DQJXDJH IRU DHVWKHWLF SXUSRVHV HQDEOHV OHDUQHUV WR HQMR\ OLWHUDU\ WH[WV DW D OHYHO VXLWHG WR their 
language profLFLHQF\ DQG GHYHORSV LQ WKHP WKH DELOLW\ WR H[SUHVV WKHPVHOYHV FUHDWLYHO\´ (KBSM 
English language Curriculum Specifications, 2003).  
 
Literature learning and teaching has always been rather daunting as students have always perceived the 
learning of literature as being difficult and uninteresting. A study on literature learning among secondary school 
students conducted by Gurnam (2003) revealed that students found the teachers dull and boring and the activities 
introduced uninteresting. She also discovered that teachers tended to use only worksheets and workbooks in 
teaching literature.  The researcher in her experience as an English teacher of 17 years has also found the use of 
WKHWUDGLWLRQDOµFKDON-and-WDON¶WHDFKLQJWHFKQLTXHWREHDFRPPRQSUDFWLFHDPRQJ English teachers. This can be 
attributed to the very examination-oriented system of education in Malaysia that required the teachers to cover all 
the essential topics to prepare students for the final examination. This scenario is also evident in the elite, high-
performing secondary school where this research study was situated. Thus, to address this worrying situation, the 
English Language Panel of this school introduced a Literature online support System (LitOSS) using the existing 
online learning platform to support the course.    
 
 The online support system using Moodle platform has been used to teach all subjects including English 
Language commencing year 2010.  The system has also been used to teach English Literature for two years and 
the feedback from teachers and students has generally been positive. However, no empirical study has been 
undertaken to determine its effectiveness hence the pertinence of this preliminary study. The fact that there is a 
dearth of research pertaining to literature learning and technology in the Malaysian secondary school context 
(Sivapalan & Wan Fatimah, 2010) especially in the use of an online support system makes this study crucial and 
timely. This preliminary study which attempts to explore the influence of a Literature online support system (i.e. 
/LW266LQSURPRWLQJVWXGHQWV¶PRWLYDWLRQLQOHDUQLQJOLWHUDWXUH is guided by the following research questions: 
 
a. How do the learners perceive the motivational design of the literature online support system? 
b. How does the LPSOHPHQWDWLRQRI/LW266DIIHFWVWXGHQWV¶PRWLYDWLRQLQOHDUQLQJ(QJOLVKOLWHUDWXUH" 
 
The proposed conceptual framework 
 
     7KH FRQFHSWXDO IUDPHZRUN IRU WKH VWXG\ LV XQGHUSLQQHG E\ .HOOHU¶V  $5&6 $WWHQWLRQ 5HOHYDQFH
Confidence and Satisfaction) 0RGHO IRU LQFUHDVLQJPRWLYDWLRQ  7KLVPRGHO KDV LWV URRWV LQ%DQGXUD¶V 
Social Cognitive Theory (SCT) which provides a theoretical foundation for the study RIVWXGHQWV¶EHKDYLRXUDQG
attitudes. SCT in turn, has its root in the learning theory of cognitivism. Figure 1 illustrates the conceptual 
framework adopted in the study.  
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Figure 1: The conceptual framework of the study 
 
 
     .HOOHU¶V $5&60RGHO IRU LQFUHDVLQJPRWLYDWLRQZLOOEHXVHG WRH[DPLQH WKHPRWLYDWLRQDOGHVLJQRI
/LW266,WUHIHUVWRµWKHSURFHVVRIDUUDQJLQJUHVRXUFHVDQGSURFHGXUHVWREULQJDERXWFKDQJHVLQPRWLYDWLRQ¶WR
learn. Keller (1987) classifies the main concepts and theories of motivation into four aspects, gaining learner 
attention, establishing the relevance of the instruction to learner goals and learning styles, building learner 
confidence in determining the learning success and ensuring satisfaction in the instruction by managing learners' 
intrinsic and extrinsic outcomes. The acronym ARCS (Attention, Relevance, Confidence, Satisfaction) is derived 
from this motivational process.  
 
Motivation and related studies on motivation in an online context 
 
0RWLYDWLRQUHIHUVWR³WKHUHDVRQVXQGHUO\LQJEHKDYLRU´*XD\&KDQDO5DWHOOH0DUVK/DURVH	%RLYLQ
p.712). A review of motivational literature in online contexts indicates the usefulness of Moodle in motivation 
enhancement. A study by Piteira & Costa (2006) on the usability of the LMS Moodle implemented in an online 
course in relation to motivation in a university in Portugal revealed that the online course using Moodle platform 
as well as Moodle-facilitated provided activities such as quizzes, lessons and chats were well accepted by 
students. Likewise, ChanLin (2009), in her study of a 12-week web-based course at Fu-Jen Catholic University, 
Taiwan discovered that the design and implementation of web-based activities were helpful in motivating 
VWXGHQWVWROHDUQRQOLQH+HUVWXG\ZKLFKLQWHJUDWHG.HOOHU¶V$5&60RGHOLQWKHGHVLJQLQJDQGLPSOHPHQWDWLRQ
of lessons  revealed that students were optimistic about the innovative learning approach pertaining to online 
literature learning is scarce internationally; in the local context the scarcity is even more apparent.  Nevertheless, 
there are studies on online learning of English in Malaysia and they all highlighted the benefits of this mode of 
learning in promoting motivation and autonomy ( Pramela Krish & Wong, 2009); Thang & Bidmeshki (2010)).  
 
Description of the components of LitOSS  
 
     LitOSS comprises seven literature topics following the Form 4 KBSM literature syllabus. All learning 
activities for each topic are either text-based materials on literature or multimedia resources such as graphics and 
videos. The materials uploaded onto LitOSS can be divided into three categories: compulsory materials such as 
literature notes and exercises provided by the Curriculum Development Centre; teacher-developed, additional 
materials and finally, materials from the World Wide Web for enrichment activities. All materials were either 
uploaded using MS Words, Power Point and PDF files or hyperlinked to other sites in the World Wide Web. 
/HDUQLQJWRROVDYDLODEOHRQ0RRGOHVXFKDVµDVVLJQPHQW¶µIRUXP¶µFKDW¶DQGRWKHUVZKLFKDOORZWKHLQWHJUDWLRQ
Motivation 
.HOOHU¶V$5&60RGHOIRULQFUHDVLQJ0RWLYDWLRQ 
(Motivational design of LitOSS) 
(Attention, Relevance, Confidence, Satisfaction) 
Social Cognitive Theory (SCT) 
Language learning theory of cognitivism  
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of a wide range of resources to create and upload materials, have also been used to enhance literature learning. 
Figure 2 illustrates a screen shot of one of the topics (i.e. poem- He had such quiet eyes) in LitOSS. 

 

 
 
 
 
 
 
 
Fig. 2: Screen shot of a sample lesson in LitOSS 
 
Research design 
 
     This preliminary case study adopted the mixed methods approach that was dominantly qualitative. The minor  
TXDQWLWDWLYH FRPSRQHQW ZDV EDVHG RQ DQ DGDSWHG YHUVLRQ RI 6PDOO¶V  :HEVLWH 0RWLYDWLRQDO $QDO\VLV
Checklist (WebMac). This was administered on 25 Form 4 (16 years old, female students) from the elite (i.e. high 
performing) secondary school after 12 weeks of implementation of the LitOSS. The students were 
GHPRJUDSKLFDOO\FODVVLILHG LQWR WKUHHFDWHJRULHVXUEDQ VXEXUEDQDQG UXUDODFFRUGLQJ WR WKHLUSDUHQWV¶SODFHRI
residence. SWUDWLILHGSXUSRVLYHVDPSOLQJEDVHGRQWKHVWXGHQWV¶(nglish language sets or level of proficiency (A- 
good to G- weak) was used to ensure a balanced number of students from each  strata was included as sample 
population. The students were familiar with Moodle-based online support system as the system has been in place 
for two years. For the qualitative component, five students from the same population participated in a focus group 
interview. 7KHDGDSWHG:HE0DF6UZDVXVHGWRJDLQLQVLJKWLQWRVWXGHQWV¶SHUFHSWLRQVRIWKHPRWLYDWLRQDO
design of LitOSS. The system was assessed according to the following three categories:  highly motivating, needs 
some improvement, needs much improvement. Prior to analyzing the data, the internal consistency of the 
instrument was measured using Cronbach Alpha reliability test and the value was found to be 0.82 (p> 0.70) 
which confirms the reliability of the instrument.  
 
Results  
 
     Findings of the study can be divided into two themes namely the motivational design of LitOSS and changes 
in motivation For the first theme, both quantitative and qualitative data had been utilized to discuss the findings, 
whereas only qualitative data had been used to substantiate the latter. 
 
Motivational design of LitOSS 
 
     First, for the analysis of the questionnaire, box plot statistical analysis in SPSS v. 19 was employed to 
DVFHUWDLQ WKH UHVSRQGHQWV¶ SHUFHSWLRQV RQ /LW266¶V PRWLYDWLRQDO GHVLJQ EDVHG RQ .HOOHU¶V $5&6 0RGHO
Findings from the adapted WebMac Sr. 4.0 revealed  very positive responses from the respondents for all four 
constructs (i.e.: Attention, Relevance, Confidence, Satisfaction) as illustrated in figure 3 below indicating the 
UHVSRQGHQWV¶EHOLHIVWKDW/LW266ZDVhighly motivating in its design. The aspects of confidence and satisfaction 
had been rated as the most important criteria.   
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                )LJ$ER[SORWRQVWXGHQWV¶SHUFHSWLRQRIWKHPRWLYDWLRQDOGHVLJQRI/LW266 
 
  
Additionally, the positive feedbacks in the interview (i.e. qualitative data) had also illuminated the highly 
motivating design of LitOSS in all four criteria. However, unlike findings in the quantitative data which 
highlighted the aspects of confidence and satisfaction, the interview revealed that attention emerged as the most 
important motivating criterion followed by relevance and confidence. The respondents cited 19 features offered 
by LitOSS, classified under attention, relevance, confidence and satisfaction, as contributing towards their  
motivation to learn literature.  Table 1 demonstrates the number of occurrences of statements of each feature 
according to the four criteria. 
 
Table 1 Number of occurrences of statements in the motivational design of LitOSS  
 
Criteria Features Number of statements 
A
tte
n
tio
n
 
 
a. interesting system 
b. good design    
c. interesting assignments / exercises 
d. hyperlinks   that make learning  authentic and interesting 
e. interactivity 
2 
2 
5 
12 
3 
R
el
ev
a
n
ce
 
 
a. relevance to KBSM literature syllabus 
b. opportunity to know the writers better 
c. helps to understand literature  
d. gives a different perspective  on being a learner 
e. applicability of knowledge and values gained to real life 
3 
1 
5 
1 
3 
C
on
fid
en
ce
 
 
a. self-paced learning 
b. proper content arrangement 
c. informative 
d. self-access learning 
e. user-friendliness 
5 
2 
1 
1 
4 
 
256   Adzuhaidah M.Taha and Thang Siew Ming /  Procedia - Social and Behavioral Sciences  118 ( 2014 )  251 – 258 
 
Sa
tis
fa
ct
io
n
 
 
a. good content 
b. functioning hyperlinks 
c. clear graphics 
d. a one-stop literature learning centre 
 
 
2 
2 
1 
3 
 
         Total 58 
 
Under attention, students cited interesting system, good design, interesting assignments/exercises, hyperlinks that 
make learning authentic and interesting and interactivity as motivating features in LitOSS. Additionally, the 
most preferred feature is the hyperlinks which make learning authentic and interesting.  Their preference was 
GHSLFWHGLQWKHIROORZLQJH[FHUSWV³LitOSS is very good sysWHPWRREHFDXVH«LWKHOSVPHWRXQGHUVWDQGPRUH
about the literature because it has the links to Youtube that I can see on my own the scenes´ DQG³/LW266«WKH\
have the OLQNVWRHYHU\WRSLF«DQGDOVRPDQ\OLQNVWKDWOLQNWR\RXWXEHIRUXPDQGEORJVDQGLW YDULHVVR«VRLW¶V
KRZZHVWXG\DQGLWPDNHVWKLQJVPRUHLQWHUHVWLQJIRUXV«´  
 
       Another feature, the assignments/exercises LQ/LW266ZDVDOVRGHVFULEHGDV LQWHUHVWLQJDQG µIXQ¶DQG WKLV
had motivated respondents to do the exercises even without tHDFKHUV¶LQVWUXFWLRQV$QH[DPSOHRIWKLVIHDWXUHZDV
seen in the excerpts ³«WKHQWKHDVVLJQPHQWV«LW¶VIXQLW¶VLQWHUHVWLQJWRGR«,ZRXOGGRLWP\VHOIHYHQZLWKRXW
WKHWHDFKHUWHOOLQJPHWRGR´ In addition, the respondents were also attracted to the exercises due to the varieties 
provided. ³«LQ WKH H[HUFLVHV LWVHOI WKHUH DUH PDQ\ RWKHU GLIIHUHQW DFWLYLWLHV WKDW \RX FDQ GR OLNH ELQJR DQG
WKHUH¶VLGLRPV«DFWLYLWLHVOLNHWKDWFDQUHDOO\FDWFKRWKHUSHRSOH¶VDWWHQWLRQ«´ 
 
      Self-paced learning was DQRWKHU IHDWXUH LOOXPLQDWHGDV HOHYDWLQJVWXGHQWV¶FRQILGHQFH WRXWLOL]H WKH V\VWHP
WKXVIDFLOLWDWLQJOLWHUDWXUHOHDUQLQJ³I think that LitOSS has helped me get more interested in literature because 
of its self-interactivity, self-SDFHG OHDUQLQJ´AnotKHU VWXGHQW GHVFULEHG LW DV ³«, SDUWLFXODUO\ OLNH DERXW WKH
system is that ZHFDQJRRQDWRXURZQSDFH«ZHGRQ¶WKDYHWRZDLWIRURWKHUSHRSOHWRXQGHUVWDQGWKHOLWHUDWXUH
FRPSRQHQWEHIRUHZHFDQPRYHRQ«´. This feature had given the students freedom to learn at their own speed 
without too much control from their teachers. It was also discovered that the respondents viewed LitOSS as a 
one-stop literature learning centre, hence making it convenient for them to learn literature effectively. 
 
Changes in motivation to learn literature 
        
7KHTXDOLWDWLYHGDWDIXUWKHUGHPRQVWUDWHGWKDW/LW266GLGKDYHDSRVLWLYHLQIOXHQFHRQWKHVWXGHQWV¶PRWLYDWLRQ
towards literature learning. )LQGLQJVUHYHDOHGVLJQLILFDQWFKDQJHVLQVWXGHQWV¶PRWLYDWLRQWROHDUQOLWHUDWXUHafter 
LitOSS implementation. Table 2 illustrates the sVWXGHQWV¶ UHVSRQVHV RQ WKHLU H[SHULHQFH LQ OLWHUDWXUH OHDUQLQJ
before and after using LitOSS. 
 
7DEOH6WXGHQWV¶UHVSRQVHVRQWKHLUOLWHUDWXUHOHDUQLQJH[SHULHQFHEHIRUHDQGDIWHUXVLQJ/LW266 
 
Respondent Statements before using LitOSS Statements after using LitOSS 
1. Sarimah « ,¶P TXLWH LQWHUHVWHG LQ OLWHUDWXUH EXW QRW RXU
syllabusEXWQRWWKHOLWHUDWXUHLQRXUV\OODEXV« 
«DIWHUORRNLQJWKURXJK«JRLQJWKURXJKDOOWKHWKLQJV
LQ /LW266« \HV LW PDNHV Pe more interested in 
literature in the syllabus« for me it changes my 
attitude ... 
2. Hanim In the beginning I love to learn literature but 
when the LitOSS is exposed to me, I begin to be 
more interested to learn literature because I 
found it very interesting « 
«when the LitOSS is exposed to me, I begin to be 
more interested to learn literature« 
3. Anisah «\HDK«EHLQJD W\SLFDO WHHQDJHU learning is not 
one of my favourite things to do« 
Literature to me is quite ok « 
«but after using LitOSS, it does give you a different 
perspective on being a learner... 
I think that LitOSS has helped me get more interested 
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in literature« 
4. Faridah  «DFWXDOO\,¶PQRWJRRGLQOLWHUDWXUH« I think it (LitOSS) does change my attitude« 
5. Putri «before, whenever I learn literature, I always 
found literature to be quite boring and teachers 
when they teach, they just teach by the books and 
WKH\MXVWJLYHORWVRIKDQGRXWV« 
I think the system does change my attitude into a more 
positive « 
«and yes, I think it does change my attitude towards 
literature.. 
 
Conclusion 
 
Data generated illuminated the usefulness of LitOSS in literature learning by engendering a positive influence on 
OHDUQHUPRWLYDWLRQ7KHV\VWHPKDGVXFFHHGHGLQHQKDQFLQJVWXGHQWV¶PRWLYDWLRQWRZDUGVOLWHUDWXUHOHDUning.  The 
finding that online English course is motivating in many ways is consistent with two studies conducted locally 
(Pramela Krish & Wong (2009); Thang & Bidmeshki (2010)) and another two acquired at the international 
context (ChanLin (2009); Piteira & Costa (2006)). 
 
       All respondents unanimously concurred that the design of LitOSS were highly motivating in all four aspects 
namely attention, relevance, confidence and satisfaction. Specifically, the respondents felt that LitOSS had 
encouraged them to learn and the materials provided in LitOSS were of great relevance to the KBSM Literature 
syllabus. They also expressed that the system had boosted their confidence to learn literature.  The feature they 
ZHUHPRVWVDWLVILHGZLWKZDVWKH³K\SHUOLQNV´Zhich they described as making learning authentic and interesting. 
They also found the assignments / exercises useful as they offered opportunity for self-paced learning and deeper 
understanding of literature.   
 
       This present study has offered an alternative to address the issues highlighted by Gurnam (2003) and 
(Marzilah & Sharifah Nadia, 2010) in teaching literature in secondary schools.  This new approach could largely 
UHGXFHVWXGHQWV¶GHSHQGHQF\RQ WHDFKHUVDV VWXGHQWV VKRXOGEHDEOH WRH[SORUH WKe literary texts independently 
DQGGLYHUVLI\WKHLUOHDUQLQJDSSURDFKHV7KHRQOLQHFROODERUDWLYHOHDUQLQJDOVRUHGXFHVVWXGHQWV¶DQ[LHW\KHQFH
increasing their confidence to learn literature despite the complexity of the literary discourse itself. Students were 
also free from any specific focus on vocabulary or pronunciation practices. These motivating features of LitOSS 
are evidence substantiating that a literature online support system can be a viable, worthy alternative to diversify 
the teaching and learning of literature to secondary school students. Despite the promising findings, it is also vital 
to acknowledge that there is always the potential for error in self-analysis or understanding of the questionnaire 
despite the explanation given. Likewise, in the interview, error in recall or perception of certain motivation 
engaged may also pose as another limitation of the study.  
 
     However, from the theoretical perspective, the current study had added to the existing literature on online 
literature learning in the context of secondary school, particularly in the local context. It has demonstrated the 
efficiency of a support system in enhancing motivation to learn literature. The findings have further reinforced 
findings on the importance of integrating PRWLYDWLRQLQWRWKHLQVWUXFWLRQDOGHVLJQDVSURSRVHGE\.HOOHU¶V$5&6
0RGHO$NGHPLU	&RODNRJOX,WLVDOVRFRQVLVWHQWZLWKWKDWRI&KDQ/LQ¶VZKRVHVWXG\ZDVDOVR
XQGHUSLQQHG E\ .HOOHU¶V $5&6 0RWLYDWLRQDO 0RGHO Finally, all the findings werH VXSSRUWHG E\ %DQGXUD¶V
(1996) Social Cognitive Theory (SCT) which proposed that the learning environment (i.e. the online learning 
environment in this case) is an influencing factor in learning. Nevertheless, there is always the likelihood that 
discrepanF\LQWKHWHDFKLQJDSSURDFKHVWR/LW266DVGLIIHUHQWWHDFKHUVWHDFKGLIIHUHQWFODVVHVWKRXJKWHDFKHUV¶
UROHLVUHGXFHGWRWKDWRIIDFLOLWDWRUPD\KDYHGLIIHUHQWHIIHFWVRQVWXGHQWV¶PRWLYDWLRQWROHDUQOLWHUDWXUH7KLV
may affect the overall findings and is an area worthy of further investigation in future studies.  
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